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The material in this publication was prepared Pursuant to a contract
with the National Institute of Education, U.S, Department of Health, -
Education and Welfare, Contractors‘undertaking such projects under
governme,it sponsorship are encouraged to express freely their judgement
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TEACHING THE SPECTAL CHILD IN REGULAR CLASSROOMS

The practice of mainstreaming--integrating children \’uith special needs into
fegular classroon enviTonments--is becoming increasingly widespread in preschooi
programs of various kinds (including Head Start) and in public school settingé at
ail grade levels. A few states héve mandated mainst‘reaming throughout their entire
pwlic schoo'l‘ systems. Yet veiy liftle is known about the impact of mainstreaming |
on‘ different children,,,,_gifferent age groups and cifferent handicaps.

The in;ent of mainstreaming is to provide handicai)ped childreﬁ with equal
opportunities for educational experiences--within what is sonetines terned "the . |
Teast restrictive environnent." But while mainstreaming can benefit many children,
the successful mixing‘ of normal and handicapped children in any setting is |
~ dependent upon a variety of complex factors. |

This paper presents five basic assumptions related to the teaching of
young handicapped children in any setting, discusses sone principles of ‘z'eachihg |

special children (based on these assumptions) which may be helpful to teachers

working in mainstreamed classrooms, and 100ks briefly at some of the unresolvec

- questions ‘associated with teaching special children.




FUNDAMENTAL ASSUMPTIONS

The principles of teaching young‘handicapped ¢hi 1dren--whether in regular
 classToons or in separate programs--are based on certain underlying assumptions:

.The handicapped child is, first of all, a child, with the same basic needs

as all children. Whether blind, crippled, mentally retarded, emotionally disturbed

‘ (whatever the nature of the handicap) the child is still a child who is more

like "normal” cnildren than different.

~ .Handicapping conditions are complex and involve the whole child, not just

the alffected organ, limb‘*j‘ "oe particular finction directly rel_ated to the haﬁ.dicep.
Nowhere is the interfelafednese of development more evident than i;nhandicapped
children. The teacher who has a young deaf chiid in the classroom,xfor example, |
must be aware that the child's deafness affects more than just the child's sbility

to hear. The experience of deafness may -also have a profound effect on the child's
self-image and can certainly influence his social/eﬁotional development, his

relationships with other children and adults, and his functioning in group situations,

especially those situations in which hearing or speaking ié‘involved.




.Hanldicapped‘ children, even those within the same_category of handicapping

‘condition, do not constitute a‘homOgeﬁeous group. Fach handicépped child is a

-~ unique individual. Ob\)\iously, ambng any group of blind children there will be |
many & fferences m intellectual abilities, In personality traits and in interests.
For examle, observations of a preschool program s;erving mentally retarded
| churildren wouid Likely reyeal that séme children are active and oﬁtgoing and move
‘about‘ in the classroom and on the playground with a high degree of muscular
coordinafion and grace. Other mental ly retarded children of the sane chrondlogicél

| | age‘might a'p'péér‘awkward or clunsy. The individuality of young handi capped children

becomes even more evident as one makes an effort to discover each child's particular

strengths and weaknesses, -

A hanldicap is iﬁdeéd a handicap, It'i's not a good thing, not an ddvantage or a
blessing. It cﬁnhot be lightly dismissed. This ass.umption should not lead to
the conclusion that nqthing can hei dbne§ each handicap has to be dealt with,
However, parent‘s of handicapped children are frequently urged to accept theif‘
child's handicap. - Such pressure seems wnrealistic. Can parents ever really

accept their child's handicap? It is likely that an underlying semse of




 disappointment always Temains. At best, one learns to cope with the fact of the

handicap, but it remains a disability, a burden, a liability and not an asset.

\’-\\\\\./// Handicapped chi ldren are entitled to an equal opportunity to learn and

dm@&ﬁ@mmemm.mﬂmmeﬁﬂmmMMme
entitled to (or, indeed, should have) the same educational experiences. Sound
teachingpfactices include providing experiences suitable for each leamer.
Howevér,handicappéd children should have the samé right as all éh;ldren to equal
| opportunities for educational and developmental experiences appropriate to their

‘individual needs and abilities.

UNRESOLVED ISSUES

These assumptions raise a number of questions and issues reiated to the
teaching of handicapped children, particularly in the areas of mainstreaming,
labeling, age of enrollment, and readiness.

.Mainstreéming: Thére are many unresolved issues associated with mainstreaming.

For instance, what does "providing the least restrictive environment" mean?

Rt




Should the decaslon of whether 0r not to malnstream 2 ch11d be dependent
upon the nature or et1ology of the ch11d's handicap or to the seventy of the
hand1cap- or both? Is it all rlght to 1ntegrate b11nd or deaf chlldren into regular
classes in elementary or preschool programs but to prov1de sep,rate programs or classrooms‘
for emotmnally disturbed or- mentally retarded chrldren" Can malnstreamlng | |
serve the needs of the handlcapped‘chlld W1thout shortchanglng other children‘
in the group? | L )
| _EEEllEE The labeling of ch11dren has become oneof the most controversaal
issues in speC1a1 educataon Accurate d1agnosas of handlcapplng condltlons
| involving both 1dent1fy1ng and labe11ng, is cructal to meetlng a ch11d's needs \
effectlvely It seems almost 1mpossab]e to escape some of the unfortunate overtones
of stereotypang or st1gmat1zatton assoclated Wlth dxagnoS1s However, it is
urgent to find ways of providing young handlcapped chaldren w1th appropr1ate
services without permanently a551gn1ng a stlgmatlzlng label to chlldren\and
fanilies who need and use these seruicesv Today we are w1tne551ng increased
awareness and sen51t1v1ty to the range of 1mp11cat1ons and problems related to

the screening, assessment, and diagnosis of handacapplng or‘potentially handicapping

13



eonditions in young chi 1dren. Recogmzmg the scope of problems 1nherent in the
1abeling (or m1s]abe11ng) of chlldren is at least 2 beg1nn1ng

Age of Enrollment: A third unresolved issue relates to the optlmum t1m1ng or

~ age at which children should enter preschool prograns. There are uncertalntles
| regarding the age or stage of development at which a child with any given' type
of handicap might be ready for a group experience. Furthermore, 1t is not cleer
whether a child's first or earliest group experienees should be with o‘ther‘ |
handi capped children or in a mainstreamed setting—-or both,
M Questions concemmg tine or age of enrollment raise the issue

~usually referred to as readlness The concept of readxness is Stll] problemanc,

not only in relation to handlcapped ch1ldren but to all ch11dren Some of these

issues are related to the status of theor1es of cr1t1cal perlods or critical

stages in the development of the young ch1ld. ngrammat1c responses or ‘attemptst |

to resolve these issues have led to 1ncreasmg nwnhers of act1v1t1es and programs |

designed to serve younger ch1ldren As a resu]t one can now f1nd programs, -
including programs for the handlcapped not only for preschool Chl 1dren but also

for toddlers and even 1nfants.

15




These and many other issues remaln unresol*ved, and thcre is little data )

&m’ } . o
and not too much experience to help resolve thém, yet deCJlSlOIla st111 have to

be made, and some. basrc (though tentative) princlples of teachlng young- handlc:apped““*"'j

children can he formulated

 BISIC PRINCIPLES

These principles, which seen to fall into three broad categories, might |

be simply stated s follt)ws: teachinghandi'capped ‘ch‘ildren Tequires (1) special .
~ knowledge and understanding; (2 ) active intervéntion on"behal‘f of the olri ;-
and (3) orchestration of the many facets of 2 total program Whrle these |
princ1p1es apply to teaching all young children, they‘ havo spec1al meaning and‘

seen especially important when working with the yomg handicapped child.

Special Knowledge and ‘Understanding‘ |

Being adequntely informed about how children devoloo and learn is a“basic‘ .

requirement for all teachers. This is especially crucial for hhe teacher working i

B with young handicapped children.‘ These teachers may need to be able to go be‘ynnd.“ )

: y v
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to do more and to know more than other teauhers mlght need to do or know F1ve

d1fferent areas of knowledge can be dellneated (1) baselrne knowledge, (2 )_ |

| knowledge about the handlcappmg cond1t1ons, (3) knowledge about the 1nd1v1dua1 | B

hand1capped child; (4 ) knowledge of avallable resources and (5) knowledge of one'S‘ |

oWn feellngs shout the handrcapped

X

Baseline Knowledge

Every teacher should know what can be exepcted of the average or "normal" ch ld

and have a keen apprecratlon for the wide vartatron or range wh1ch can be reasonably

consrdered w1th1n normal development Every teacher, and nost certa1n1y the teacher )

- of the young handrcapped Chlld should be able to ant1c1pate typ1cal behavror or .

functlonrng, the baselrne data for nornal developmenc and growth (For exanpl‘e most

~ children walk between the ages of 12 to 18 nonths 1f a chrld 1s not able to walk by

Baselme developmental data apply to all chlldren, to all groupmgs or categorles of

children. Knowledge and understandmg of such base11ne data is vital for the teacher

| workmg with handrcapped ch11dren.. Recognltlon of the range of typ1ca1 behav1ors, - -

- norms, or average achlevenents for all ch11dren can. omwde the essent1al o

1



~ safeguards against attempting to exp’1in all behavior or problens in tems of a

child's handicaps. Such data serves as a reminder to the teacher that each

handicapped child is first and forémost a child, énd that not everything the
mmm%mmuwmmummwmmummm.hmm@ma |
two-year-old deaf child o bites other chiidren or who has tenpertantruﬁs

may simply be exhibiting beliavior often seen in two»year¥old éhildren, behavior

m&wwwmmmmmmMMAhmw%Mmmwmmd

many‘other children her age, may be much more interested in active play with

~ wheel toys‘than listening to a story which requires her to sit quietly and

v

listen,
 Another aspect of normative developmental data relates to the wide‘differences
in individual learning styles of‘young children. For example, some children are

more visually oriented than others; some children prefer to observe the:actions

of others before attempting a task or joining an activity;:éome children accompany
their actions with a steady flow of language, while others are very tentative and o

~hesitant about talking or asking questions. It is particularly helpful for the

21
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teachers in mainstreamed classrooms to have an understanding of children's =

individual lesrring styles: how these styles might be recognizéd,~whether‘or

0t they are age-rclated or culturally‘significént, and‘how theylmight be |

utilized or modified.

Above and beyond such developmental data arefother‘kinds‘of khowiédge
which may not be expected of regular classroom teachers butafe'pafticularly

significant for teachers working with handicapped chfldrenb‘ u 
Knowledge about Haﬁdicapping Conditions

It seens obvious that as more children becone nainstreaned, it would be
unreasonable to expect that every teachér who has a handicappéd‘Child‘in his class
can become an expert -in understanding and dealing with a wide variety of handi- s

capping conditions. However, it will be helpful if each teacher knovs as @uch‘as‘

za



possrble about the part1cu1ar hand1caps affecting any ch11dren w1thin h1s/her . .
care.. What are the effects or manlfestations of the hand1cap7 Are there "typiral

hehaviors” assocrated wrth the hand1caps7 For e'xample, a teacher does not have to |

become an audrologlst or speech theraprst in order to help a deaf ch11d 1mprove
his speech However, such a teacher should have a general knowledge about

what happens to chlldren who are deaf and how a hearrng loss nay affect therr
language and communlcations SklllS To meet the specral needs of a ch11d with

vimparred VlSlOIl, 2 teacher should have at least a general 1dea of how such a

child might deal with sensory st1mu113 ‘and how the jdlsab1l1ty. could affect]‘the Way .

the child leams various things. o
| General 1nformat10n too is. needed about ch11dren Wlth 3 particular handlcap
W111 the chlld need more time to do certain thmgs or need more repet1t10n
and pract1ce than others in the class to acquire the sane nastery of skills? \Wlill
the child e‘ver‘be able to master the sane sk111s? B

Knowledge about the 1mp11cations of the hand1cap for the ch11d for hlS
famlly, and for society, is 1mp0rtant For 1nstance, will the ch11d always be
confined to a wheelchair? Or, with therapy and traih‘ihg, is she li.kel)r to learn

to walk" W111 the child require spec:lal help throughout ch1]dhood or possrbly

*. for the rest of her 11fe7 What w1ll determine her 11m1tat10ns7 j
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Are there expectations that some aspects of the handicap will diminish? Are
there certain times when the child will need help (for instance, getting on and

off a school bus) but other times when help is not needed?
Knowledge about a Particular Child

The answers to questions raised azbove will obviously not be the same for
each handicapped child. The teacher also needs a third kind of knowledge: know-
ledge about each individual handicapped child as a unique human being. The child's
prior experiences cuntribute greétly to his présent functioning, and knowledge of
his experiences will affect how a teacher interacts with him. For instance, a
child who has frequently been hit or hurt by adults may'fe réluctant to talk, or
may be fearful of others. There are extreme examples in which experiences have
profound effects on a child's functioning, but there are also more subtie events
which affect children's lives and their behaviors. |

Knowledge about a particular child includes some understanding of his family.
Cultural factors may influence how families cope with the child's handicap. For
example, a'family living in ; rural setting where high value is placed on many

relativeiy simple skills associated with farming or housekeeping might find it easier

27
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to acconmodate a retarded youngster than a family in a complex urban setting where

there might be a high expectation of academic achievement or complex social coping skills,

It is helpful for the teaéheré to know how a fanily copes with the handicap and
what the child's hone environment is like. What are the child's likes and dislikes?
His experiences within the commmity? las he traveled with his family? How does he
get along with his siblings? llas he had experiences with other children outside his
fanily setting? |

It is important to know how this handicapped'child sees adults: as supportive,
‘helpfui people who give reassurances? Or as threatening peopleﬁwho cause pain or give

0 help? How does this handicapped child see his world? Is it a world that he can't

- understand? An unrelisble world? One in which hs is forced to go from place to place

or clinic to clinic? A world in which he locks for answers, but gets none?

Does this child feel he has "failed"--that his family sees him as a failure?
he might really learn to do? lias he been treated as a handicapped miniature adult?
lias too little or too much been expected of hin? Is he ovérprotected at home or at

school? Does he pet adequate support, or is he left largely to his own devices?

Have people treated him as "different”, and thus not encouraged him to do things which

N

29
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Teachers working with youn haridicapped children can use every po.ss‘ib‘]e
source of infornation to deepen their understanding of each child,
Knowing a child involves observing and relating. Providing an individualizedc

progran is possible only through knowing and understanding an individualv child.
Knowledge about Resources

‘Knowledge about specific resources available for each handicapped child will
be helpful to the teacher involved in mainstreaming; What resources are available
to the_ccfccer, the child, the family, and to other‘persons'who may be concerned ’
wuhamnmthMMwwmgmMnmm Memﬂewwwlmwnﬂswemmmm
which can be purchased constructed or adapted for use in the classrooms o1 in the |
| existing commmity agencies which can be tapped for dlagnosis, fami]y counSeling, dr

treatnent? Are there voluntary agenciés or trained persons who might provide special

skills needed to serve the handicapped child or his family?

31
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hnowledge of Self

AlL teachers but especlally the. teacher of the young handlcapped ch11d

| will gain by some spec1a1 kind of self-knowledge It 15 essentral for such

teachers to be aware of the1r onm attltudes toward handlcapped persons in general

as well as- toward the 1nd1V1dua1 ch11dren or fam111es w1th whom they work Questlons

to be faced honestly by each teacher 1nc1ude the p0551b111ty of flndlng S&tleﬂCthﬂ

or glory in the ch11d's or- famlly 5 dependence on h1m/her.i Is the chrld's own

healthy 1ndependence suffrcrently promoted? One of the most temptlng pltfalls for

the teacher 1s pity. A teacher may be touched feel sincere concern and/or a high

degree of sympathy for the child or for the famlly But to attempt to bu11d a 1d” d~‘d -

teachlng progran on p1ty is self-defeatlng

Actlwe Interventron

In many preschool classrooms the role of the teacher is that of a fac111tator ‘

who enables 1ndLV1dua1 ch11dren to use the classroom env1ronment and partlcrpate in

a variety of learning act1v1t1es However the probab111ty that 2 handrcapped ch11d
can or will partlclpate in classroom act1V1t1es 1s frequently 11m1ted W1thout the
carefully p.lanned 1ntervent10n of the ~teacher In general mozre and dlfferent k1nds
of intervening are needed than for teachlng normal ch11dren. For example, spec1a1

efforts must be made to 1ntroduce 2 b11nd ch11d to the doll corner or to 51mp11fy

“the envrronment for a ch11d who is e351ly dlstracted

"



The teacher of handlcapped chrldren 1s therefore a programmer, pacmg or ttmmg
the 1ntroduct10n of new act1v1t1es tasks or st1mu11 to allow the child t1me to
mﬁwomsprhmbmmowmmmwwnhmwmﬂarmmﬂsorﬂﬂmamm |

\ Infbrmalrty does not always work for the handrcapped chrld 1m1tat10n 1nstruct10n or

cmMguemManmMHMWWﬂmemMmmmmmeh

child to partrcrpate in certain tasks and act1w1t1es.

It is 1mportant for every ch11d to establrsh trust and confrdence in hrmee]f and

MMMfmeWMWWMMMnmcmmlTwhmameHmmﬁnk
(rather than dorng for h1m) can make 2 d1fference Hrghly 1nd1w1dua1 approaches
mmhmhrmommmtﬂlmewMMrSMWM%eﬁapuuermndmdme
nature of hrs handrcap may need to be explored By deweloplng alternatrwe ways of
eMMummmmmMmmWMMmMMBaMWmmMmNm»
0pt1mum balance between dependence and 1ndependence.‘ Interwentron 1s often requ1red
in 1nteractrons between the handrcapped child and other chrldren in order to encourage
| partrcrpatron. Such 1nterwent10n may 1nclude d1scourag1ng chrldren from do1ng too
much for the handlcapped chrld | |

A handrcapped Chlld wrll f1nd it ¢ ea51er to 1nteract w1th the people and the.

materlals in the classroom if the teacher has allowed roon for makrng mrstakes

R
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and uses the total progran to help the child take some risks. The teacher can

structure and pace activities so that the risks are not‘overwhelming and the

child can experience success and cope wrth occasronal fatlures Interventlon

requires careful and thoughtful plann1ng based on ongoing observatlons and review

of the child's development It may be difficult to get cues from the handlcapped chrld
without the active 1nvolvement of the teacher For example, it may be extremely

hard to know what a handi capped ch11d is th1nk1ng or dolng with an act1v1ty

‘wrthout repeated efforts on the part of the teacher. It can be very useful to explore
a varrety of approaches. However, the teacher cannot afford to fall for "easy gimmicks".
There is no one answer, no such thing as the way to set up the classroom for a bllnd
| preschooler 0T 2 packaged set of activities to teach math concepts to- any mentally retarded youngster.

Intervenmg on & child's behalf does not mean that the teacher should

~provide so structured a program that it may no longer reflect a child's interest.
Appropriate intervention, dependent upon the teacher's responses to clues in child

 behavior, is-different from a totally teacher-directed approach.
* Orchestration

The role of the teacher of young handicapped children becomes one

37
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characterlzed by orchestratlon of act1V1t1es both w1th1n and outslde the classroon -

In the classroon the needs of the handrcapped ch11d have to be met but not at
thmMHMMMWMmTmmMﬁmmM%meﬂmMs

respond to and provide for a handicapped chrld and other chrldren can be as harmful

as neglecting his special needs. No Chlld profrts fron berng the obJect of exce551wew o

attentron or from always berng slngled out The total classroon program shoulo

reflect an orchestration--a balanced effort--on the part of the teachers. .

The concept of orchestratron also 1nvolwes the use of knowledge about resources y -

within the total comnunrty, and close workrng relatronshrps wrth parents The

teacher will find it useful to eXplore ways to utrlrze ex1st1ng resources such as

other professionals (speech theraplsts physacal theraprsts psychologrsts,‘

audiologists, social workers physrcrans teacher§ aides, wolunteers and parents, S

and organizations set up to he]o the handlcapped

Such persons can prowrde treatment therapy, or equrpnent usually outslde =
the 1nned1ate school envrronnent but coordlnated wath the school actlvrtaes Other“

Tesource persons nay provrde advice o or supplenentary trarnrng or 1nsrghts to those SHE

who deal drrectly with the handrcapped chrld Sone resource people can help to
1nterpret specrflc nedrcal or sc1ent1f1c language regardrng dragnosrs or etrology,

o proV1de helpful 1nfornatron. s | ?i f“‘fj | jhlﬂ- c R ‘lexh

K
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The success of any program for‘young ¢hildren depends to a‘<1arge degree on
how well the teacher can bridge thé gap:between‘home and school. While it is
true that parents of handicapped children have special prbblems which have to be
addressed, it is equally true that many of‘these parents have much to contribute.
The‘orchestratioﬁ effort by the teacher will be most successful if it ihvolves |
a two-way interchange with parents.

The teacher of the handicapped child leafns‘to orchestrate the uSe of these
yaried resources and rhay even find ways to generate new ones. In so doing,‘ the
teacher truly enlarges the horizons for the child and those concerned with his
development,

- Teaching young children is always a complex activity. The knowing, interven-
ing, and orchestrating roles of the teacher of young handicapped children add to
the coﬁplexity} Teaching a handicapped child requires constant awareness of the
| child's difference but always within the context that he is a child, and thus like

“other children,

41
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: Environment, Teachers' Curricular Bias, Curriculum, and~"

uthor—y___ subject dntter R __—~Journal Volune and |
: - Tamir, P. American Educational Research Journal;"i2; 3; Issue Number

s 235-64  Sum 75 ™ ,
Paglnétlon of — Deschiptors:  »Stucent Notivation/ tCognitive Processes/ " S ‘
- Article sIndividual Characteristics/ sStudent Centered: Curricuiun/ Journal Publication:
Teaching Styles/ Stwdent. School Relationship/ Grade 12/ Sex : ‘Date"‘ ‘ :
Descriptors Differences; Crriculum Design/ School Environment IR
Rt ‘ ldentifiers:  *Cognitive Style/ Biological Coqmtwe)\] .
(Subject index terms sreference Test/ Israel . e ~ Identifiers -
selected from the Thesaurus Exanines the possible effects of four nimportant schio ifyi
OfERIC Descri tors—-—a——-—- variab]es on the cogm{we pr\efer‘enCE styles of SFUdentS- The (identl.fy:lng teTmS nOt
1p1oTs, variables are the schonl environment, the attitude of tre ourd in Thesaurus of
controlled vocabulary.) teachers tokard an inquiry opiented approach, the nature of ERIC Descriptors.)

the curriculum and that of the sunject matter. (Author/DER]

~ Annotation : : Annotator




ot e/

~ DIALOG Search Filel: ERIC FULL TEAT dAN7:

~ EU143847 SP504726 ‘
. The. Exceptional Person: Approaches to Integratinn
: Zufall, Dorothy L. Journal of School Health; 46; 3 142-4
Mar 76

Descriptors: sHandicapped Students/ *Regular Class Placement

/ +fducational Needs/ Normalization (Handicapped)/ Preschoo!
Programs/  Elementary Schools/ Secondary  Sehools/ Post
- Secondary Education/ Educational Planning/ Guide!ines
Adaptations necessary for the successful integration of
handicapped students of all ages are described. (GK)

£J143388 PS504978
Helping Children Understand the Chlld with Special Needs
Cleary, Margaret E.  Children Today; 5i 4; 6-10  Jul-Aug
76
Descriptors: “*Early Childhood Education/ *Reguiar (Class
Placement/  +Handicapped Children/ #Empathy/ sDemonstration
Programs/ ¢Classroom Communication/ Peer Accentance/ Group
Discussion/ Role Playing
ldentifiers: eMassachusetts Council Developmentally D\sabled
Describes a program for teaching teachers te.help children
understand the special needs of handicapped children through

the use of group discussicns, agency experts, handicapped

guests,. role playing activities, visual aids, and field trips.
(s8) - ‘

£J142984 EC0B2365
Models in Special Education: Considerations and Cautxons

Schworm,” Ronald W.  Journal of Special Education; 10; 2;
179-86  Sum 76 ‘ ‘

Descrip:ors:i - sLi-aening  Disabilities/ +Reqular  Class
Placement/ - sStudent Placement/ *Administratinn/ *Models/
Exceptional Child Education/ BGenavior Problems/ Educational
Methods

Cautions and considerations for devaloping and implementing
instructional models for students with learning and behavioral

roblems are examined in view of the nped for keening students

as close to the least restrictive alternative as possible.

(Author)

£J142938  £C082258

Use of Normative Peer Data as a Standard for Evaluating
Classroom Treatment Effects

Walker, Hill M.; Hops, Hyman
Analysis; 9; 2; 159-68  Sum.76

Descriptors: sBehavior Problems/ sHehavior Change/ sClass
Management/  sRegular  Class  Placement/ +(bservation/
:j"ﬂot1onal
[:[<\V(:ation/ Re1nforcement/ Research Methodoloqy

. Identxfuers Token- Economy

| A study involving 24 primary-grade ch1ldren wlth benav1onf?.‘

| Education: 5

Journal of Applied Behavior

Child Research/ Emotionally ™ Distunbed/ Primary

User2612 (Tten 10 'so) Date: 20]an77

prablems was. conducted ‘td illustrate the use of normative

behavioral observation -data as a standard for evaluating the -

practicality of treatment effects produced in other settings.
(Author/58)

Ey142379 CES05215
Open and Special
Binder, Gene -

; 17-20 Spr 76

“MNotes from Workshop Center for Open

Descrnptors. s0pen  Education/ 'SpeC|al Education/ *Regular~‘

Class Placement/ *Individual Differences/
Programs/ Special Classes/ Handicapped Children/ Individual
Needs/ Individualized Instruction/ Educational Alternatives:
Open  education. offers : much more . flexibility for
mainstreaming than the traditional approach. open classroams
are designed to accommodate children in their individuality.
Making adaptations is not upsetting to open classrooms, If

tIndividualizeg . .

children must go to special classes, the open school tendency R

toward community biurs boundaries between special and reguiar

classes. (Author/Ad)

EJ142178  UD504548
Open and $pecial

Binder, Gene Notes From Workshop Center for Dpen
Education; 5: 13 17-20  Spr 76
Descriptors:  *Open Education/  Special  Education/

*Edycational
Instruction/ Special
Needs
ldentifiers: *Mainstreaming :
Suggests that changes in special education are not go\ng to
take place overnight, In fact, they will not take place at al}
unless the open classroom replaces the traditional classroom,

Change/ *Educational Environment/ Individual
Classes/ Individual Needs/ Educational

1t seems that special education class rooms will be influenced

by the open classroom 13§ the open education movement continues
to spread. (Author/AM) ‘



,piReseaech- 153 25 14-16
- Descriptors: sSpecial Education/ qugher Educatlon/ +Teacher
Educators/ *Teacher -Educator Education; nTeacner Educatlon

NG Search Filet: ERICFULL Text awry

| ‘Edldlle SP504567 T

.. Special gducation Pneservlce Tnalnlng of Genera! Educators

Baker,  Clifford 0. - Colorado Journal
“Nin 76

’9“Cunnlculum/ Preservice Education
ldentifiers: *Mainstreaning

... This article describes a project that is desngned to provlde° B
" teacher. educators with materials to be used for areparing: the
- reguiar. ‘claSSroom teacher to wonk wlth handicapped chllanen.j

(RCl

EU141294  ECOB2149
Integrated Fducation -
Healey, William C.

Volta ReV1ew' 78 4 68 75 May 76

Descriptors: tAurally Handicapped/ *Regular Class Placement/

" %Educational. Trends/ Exceptional: Child Education/ Elementary -
. Secondary Education/ Student Placement/ Fedenal Lepislatlon/ ‘
* Educational Needs L ‘
_ Malnstneamlng of hearing impaired students is dlsCuSSEd from
- the points of view of the chilg, the schoo! system. and the B

) futune. (58)

Ed141292 EC082147 ‘
“Curriculum: Its Perspectives and Proseects

Craig, Willian N, Volta Review; 78; 4 529 May %6

Descriptors:. #Deaf/  sCurriculum. Development/ sTeaching .
Methods/ +fducational Trends/ Exceptional Child Education/
- Aurally - Handicapped/ . Elementary -Secondary Education/:
- Educational  Technology/ Regular Class ' Plazement/ Open
- Education ” ‘ | . o
Focused on are the application of current curriculum

approaches to selected programs for deat students. (SB)

. ROI1279 ECOB2134

Comparative Studies of Academic Achlevement Between Heanlng
Impaired and Non-Hearing Impaired Students at California State
University Northridge
. MWurphy, Harry

3058 Jun 78

Descriptors: *Aurally Handicapped/ mwmmcMMWmmU
Exceptional Child Research/ Higher Education/ erulan Class
- Placement

American lnnals of the Jeaf; 121} kH

EJ140842 CES05153

ﬂnlldlng a Special Bridge: . ImDFOVlnq Consumen Education

[:[<\y(:ugh Communication

o Usen26t2 (Iten’
of Educatlonal‘

“be - successful: with

;wlth Marc Gold -

197 2947

~Education/ - Daily.

+ 63-4

‘Abbas, “Elleepetn"K.“ llllnols Teacner of Home Ecanomlcs

19; 5; 294-7 . May/dun 76
Descnlptons. “+|gsson Plans/ lCoopenatuve Plannlng/‘

*Exceptional - Students/ *Regulan Class’ Placement/ oncatlonal‘;;‘p;
 Education/ . Vocat ional Education * Teachers/. Speclal Educatlon W
- Teachers/ Handicapped Students/ Guldes/ Models - . PR
A format developed at the UHIVEFSlty of 11inois | s
. presented,  to - .
- teachers and speC|al educatlon teachers) of lessons that will = ...
students in. regular - -
“vocatlonal educatlon claSSrooms. M)

facllltate joint “planning " (by vocational .

special-needs .

?mmwm umm%

Teachlng Vocatlonal Skills to the Handicapped--An Interv1ea Q‘l:

"Oppert, dudy Rlchands

“Nov/Dec 75 T
Descriptons. ~*Home"  Economics Educatlon/ :Handlcaoped ‘
Students/ ~#Teaching" Methods/ sIndividualized Instruction/ '

~ *Regular “Class’ Placenent/: Home: RmmmshumM/hﬂmlgjﬁ
{Zdob Skills/ TeachErj P

Livinq‘ Skllls/f
Responsibility -
Identifiers: +Gold lManc)

H3 A unlversmty researcher concenned with helping handlcapped“ o
_people” become self-sufflclent discusses -his concepts and
‘ economics teachers, =

- recofmending breaking: complex tasks lnto simple instructional

* Components 50 handlcapped ‘'students can' master them, nathep

procedures : lmpllcatlons fon . home -

than . teaching Simpler lasks which- would _not ensure
self-5uff:clency. Speleic examples are glven (Ad)

Edldoals CESOSllB

Accepting Learning leflcultles '

Riggers, Marcia lllan|s Teacher of Home Economlcs- 19;. 2
Nov/Dec 75

Descriptors: 'Regular Class Placement/ +Home Economlcs

- Education/ sHandicapped Students/ *Guidelines/ *Curriculum

Planning/ Home Economics Teachers/. Special Education/ Teacher

Responsibility/ Daily Living Skills/ Curriculum Design:
" Mainstreaming

is appropriate. to home -economics, where
independent 1iving skills are taught. Handicapped students can
be  integrated successfully into an already full and busy.
classroom. Suggestions to help teachers  inexperienced in

special “education grow in acceptance and specific special: o

education concept quldellnes for necessary Cunnlculum design
changes are offeoed (Ad) ool

YT

Illlnols Teachen of Home Economlcs-‘:v‘i;
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 DIALOG Searcn Filef: ERIC FULL TEXT u1T '

Ed140615 AA522888

.Cart
Roper, Peter; Doe, Bob Times Educational Supplement
(London): 3163; 22«3 = Jan 16 76 ,
Descriptors:  sTeaching - Methods/ +Educational  Change/

- %Regular Class Placement/ *Student Ability/ *Science Education
-/ Student Needs/ Critical Thinking/ Student Development

In the second of two TES articles on mixed-ability teaching,
authors. showed how the method operated for science and
mathematics at Abbey Wooo, and Collected reastions of the
school's teachers, pupils and parents. (Editor/RK)

- EU139487 E£C082041
Integration -of Young TMR Children Into a Regulan Elementary :

School
Ziegler, Suzanne; Hambleton, Donald Exceptnonal Children;
42; 8; 45961  May 76 .
Descriptors: »Trainable Mentalty Handi capped/ *Intenactuon '

Process Analysis/ *Regulai Class Placement/ *Studant Attitudes
|/ +Peer Acceptance/ Exceptional Child Researsh/ Mentally
Handicapped/ Elementary Education/ Interpersonal .Relationship

EU139478 EC082032

*Sgecial’ Children in 2 Comprehensive

Garnett, Jean Special . Ecucation Forward Trends: 3: 13
B=11  Mar 76

Descriptors: «Mentally Handicapped/ *Regular Class Placement

/ +Childhood Attitudes/ *Foreign Countries/ Excentional Child
Education/ Elementary Sacondary Education

Identifiers: Great Britain ‘ ‘

An administrator describes her experiences in gradually
integrating educationally subnormal children {11-16 years old)
into a regular British school over a 6-year period, (CL)

EJ139451

£C081057
Social Acceptance of the EMR in Different Educational
~ Placements
Lax, Bernard; Carter, John L.  Mental Retardation: 14; 2;
10«3 Apr 76 I L
Descriptors:  sEducable Mentally Handicappad/ *Special
Classes/  »Student Placement/ ~+Interpersonal Competence/

Exceptional Child Research/ Mentally Handicapped/ Elementary
Secondary Education/ Research-Reviews (Publicatisns)/ Regulan
Class Placement/ Peer Relat1onsnip ‘

Eu139429 £0081873
vent ve Ma;nst.’am1nq

" Userd612 (Itenm

- Getting the Other Cnemlstny Right; A1l in tﬁe Same Apple

Impact of a SnppOntive‘Senvices‘

S4of - 50) Date:20janT

Program on Pypils . = - :
Cantrell,  Robert. P.; Cantrell,
Children; 42 7, 381-6 . -Apr 76
- Descriptors:. rHandicapped Gnildren/ 'Emotlonally Dustunoed/
*Resource - Teachers/ tPnognam Effectiveness/ *Regular Class
Placement/ = Exceptional  Child
Academic Acn1evement/ Referral/ Teachers

Many‘sLynn |

EJ139405 EC0B1817

Excéptionél‘. 3

Research/ Primary Gnades/ ¥

Integration of Traxnable Students in a Regular High 5choof

Building
Brown, Albent Education and Training of the Mentally_
Retanrded; 11} 1} 512 Feb 7§ '

Descnxptors. sTrainable’ Mentally Handncapped/ -Secondany‘

€ducation/ sRegular ~Class Placement/ *Child .Advotacy/.
Exceptional Child Education/ Mentally Handicapped/ Peer
Relationship ‘

EJ138851 - AAS22736

Exceptional Chilgrent Paul = Justin, Two Case Studies
- 5t. John, Walter D.; And Others Instnucton' 85' 6; 114=17
Feb 76 ‘

Descriptors:  sExceptional ~ Children/ *Case Studies

(Education)/ =Handicapped Students/ sStudent Needs/ *Reqular’

Class Placement/ Visually Handicapped/ Eye Hand Coordunatnon/
Stucent Attitudes/ Learning Disabilities

Justin and Paul. are handicapped, each in a different way.
Paul, who has a severe visual disability, has pnofnted from
and -succeeded in. a mainstreamed . program. Justin's special
problems were helped through individual tutoring. In each case
the treatment met the child's .particular needs because of
sensitive, resourceful, and caring teachers. (Editor)

EJ138576 SEG16345
Experiments on Tape
131 6 47

~ Wnitfield, Eddie  Science and Chiiguen; Han

147 P - :
Descriptors: +Autoinstructional Methods/ *Blind Children/

*Handicapped Children/  *Instruction/  «Tape Recordings/

Flexible Classrooms/ Science ACIIVItIQS/ Science Educatlon/
Special Education
Ident\ften5° Malnstneamnng

"'The “use of science experiments on ‘tape are shown to provide

for -individual differences from the . gifted child to the
handicapped in developing skills in the languare art area,
developing annlfvcant concepts. and making  learning come
al‘ve- ‘EB) . o

51
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- DIALOG Search Filel! ERIC FULL TEXT UANTT

EJ138568 SES16337

.- Physical  Education: Snbrtest Roag to Succ?ss. for the
Handicapped ‘ .
- Shriver, Eunice Kennedy Science and Children; 13; 6;

‘ “+hdapted ' Physical - Education/ *Instructional
Materials/  sMental  Retardation/ *Physical Education/

Curriculum/  Handicapped - Students/ Mentally Handicanped/
Physical Activities/ Science Education

Identifiers: Mainstreaming '

Suggested is that a most c=uccessful way of bringing the
mentally retarded child into the mainstream of the classroom
is through sports and recreation. Two major programs of the
Kennedy - Foundation, available for teachers who need help in
developing activities for the mentally petanded in their
Classrooms, are described. (EB)

PDescriptors!

EU138561 SES16330 ‘
A Move Toward the Mainstream
Redder, Martta Ross; Malcom, Shirley Mahalay

Children; 13; 6; 14  Mar 76
Descriptors:  sEducational

Science and

Environment/  «Normalization

(Handicapped)/ *Regular Class Placement/ *Science Programs/

*Teacher  Education/ - Handicapped
Handicapped/ Science Education

Identifiers: #Mainstreaming/
Advancement of Science/ AAAS

Presented is an article urging teachers of science to
handicapped students in the mainstream school to accept the
challenge of involving the handicapped ¢hild as a contributing
member of their regular classes, To do this the teacher must
have access to a variety of materials. {EB) -

Children/  Physically

American  Association for

EV138559 SES16328
Mainstreaming, who?
Monaco, Theresa M.

(R . ‘

De.oriptors: sEducational Environment/ *Handicapped Students

/ +Normalization (Handicapped)/ +Reguiar C(lass Placement/

wScience Fducation/ Educational Research/ Handicapped/

Relevance (Education)/ Special Education
Identifiers: #Mainstreaming
Presented are facts related to what putting handicapped

Science and Children: 13; 6: 11 Mar

" ¢hildren with normal children in regular Classroom may or may

not accomplish, The meaning of mainstreaming and factors
included in labeling youngsters as mentally retarded are
discussed.
.children together. {EB)

User2812 (Tten

‘lnformatmon on
pnofessionals in d°afness. (LS

The article favors teaching handicappad and normal

22 of

50) Date:20jan?]

Law and the Hanu\capped ‘

Molloy, Laery . Science and Children: 13; 6; 7 10 Mar 18

Descriptors: sEducational Legisiation/ *Handicapped Chi ldnen
[ »Science Education/ +Special Education/ Handicapped Students

[ lLegislation/ Normalization mmem/hwm m%

Placement/ Special Education Teachers -
Identifiers: *Mainstreaming o
The -author defines and discusses the handlcapped child and

what - mainstreaming .will mean to both the child and teacher.

Statistics are given indicating eight million school-age

Children are handicapped to the point they need special

education. - What state legislation and the jud|c1al system are

doung ahout this is discussed. (EB) ‘

Ey138121 EC0B1778

Educational Programs and Services. Part I ‘

American Annals of the Deaf; 121; 2; 61=178  Apr 76

Descriptors: - «Deaf/ “»Public 'Schools/ +Private Schools/
sTeacher Education/ »Directories/ Exceptional Child Education/
Aurally Handicapoed/ Deaf Blind/ Universities/ Regular Class
Placement

Part 1 of the Directory of Programs and Servxces for the
Deaf in the United 'States includes data and results of
interviews on mainstreaming hearing -impaired 'students and
educational programs for the deaf and

J
EJ138111 "EC081768

IThe value of Integrating Handicapped and Nonhandicapped
Praschool Children ‘ '

Guralnick, Michael J.
i 46; 2; 236~45  Apr 76

Descriptors: *Mentally Handicapped/ *Language Development/
»Social Development; sPeer Teaching/ .Exceptional Child
Research/ Preschool Education/ Regular Class Placement/ Peer
Relationship/ Change Agents/ Play

Presented are a craceptual and empirical framework and two
research - reports on the promotion of language and social

American Journal of Onthdpsychiatry

skills of handicapped preschool children through involvement

with nonhandicapped peers, (DB)

53




 DIALOG Search Filet: ERIC FULL TEXT JANT?

EJ138088 ECO81532

Longitudinal - Soclometric. and Cross=Sectional - Data on
Mainstreaming Hearing Impaired Children: Implications for
Preschool Programming

Kennedy, . Patricia; And Uthers
Feb/Mar 76

Descriptors:  sDeaf/ Regular. Class Placament/ +Pear
Acceptance/ sSelf Concept/ rlongitudinal Studies/ Exceptional

Volta Review; 78; 2; 71-81

Child Education/ Aurally . Handicapged/ Elementany Educat:on/

Social Ad;ustment/ Preschao! Education

EJ137300 4A522635

Integration of Handncapped Chuldren- Its Effect on Teacher
Attitudes

Harasymiw,
153-58 W 75 ‘

Descriptors:  *Handicapped Children/
*Reqular  Class Placement/ *Educational  Research/ #Program
Evaluation/ Research Methodology/ Taoles (Data)/ Student
Teacher Relationship/ Sampling

This study investigated the effact of a prOgram designed to
prepare teachers for \ntegratlon of handlcapped students into
the regular class. (Editor)

Stefan J.: HOrn. Marcia D. "Education; 96;#2;

tTeacher Attitudes/

EJ137166 AA522501
One Mainstreaming Program That Works
McNatly, Agnes R.  Teacher; 93; 4; 39 Dec 75
Descriptors: «Regular Class Placement/ *Handicapped Chilgren

[ +Program Descriptions/ +Individualized Instruction/ sTeam -

Teaching

A dlagnost1c-prescrnpt1ve resOUrCe rooMm program adopted by

the Holcomb Campus School of the State University College of
Arts and Science, Geneseo, New York, was described. Its aim
was to -accompiish mainstreaming through intorporating
individualized instruction with the team approach. (Author/RK)

EJ137165 AAS22500

Making It into the "Mainstream"

Roberts, Bonnie . Teacher; 93; 4; 37-9  Dec 75

Descriptors: +Regular Class Placement/ +Handicasped Children
J sEducable Mentally Handicapped/ *Educational Ne2ds/ *Student
Evatuation/ Special Education Teachers/ Educational Objectives

Including tne handicapped in the regular <lassroom can
provite “special" education for ail. Article provided some
positive sters teachers can take to help the mainstreames
child succeed in the. classroom. (Editor/RK)

7163 4A522498

User2512 (Item

E4136607 PS504712

28 of  50) Date:20jan71

Welcome the Handicapped to Your Classroom and Enrich It
Yang, Dorothy  Teacher; 93; 4: 13,20-1  Dec 75

Descriptors: +Reguiar Class Placement/ eHandicapped Children

/ *Question Answer Interviews/ rStudent Teacher Relationship,”

*Teacher Infiuence/ Student Evaluation/ Student Attitudes

Recently the author tatked to the staff at TEACHER about
some of the problems she sees in the present move towards
maingtreaming. (Editor/RK)

Measuring Preschools' Readiness to Mainstream Handicapped
Children

Abelson, A. Geoffrey
6

Oescriptors: *Handicapped Children/ sRegular Class Placement
| +Preschool  Education/
Teachers/ Preschool Programs - -

Identifiers: #Michigan (Washtenaw County)

A study of 45 preschools in Washtenaw County, Michigan was
undertaken to examine integration of handicapped children in
their programs. {BRT)

EJ136171 ECDB1:355

Mainstreaming: Affect or Effect

Gickling, Egward E.; Theovald, John T,
Education; 95 3: 317-28 F 75

Descriptors: +Handicapped Children/ *Regular Class Placement
/| *Teacher Attitudes/ Exceptional Child Research/ Elementary
Secondary fducation/ Special Education Teachers/ Teachers/
Special Classes/ Educational  Philosophy/ Communication
Problems )

A 4b=item questionnaire designed to assess teacher attitude
toward - maingtreaming mildly handicapped students  and
Communication between regular and special education was
completed by 230 regular educators and 56 special educators.
(Author)

Journal of Special

EV136141 EC0B1306

Mainstreaming the Mildly Retarged: Some Questions, Cautions
and Cuidelines

MacMillan, Donald L.: And Dthens
17 3-10 Fep 76

Descriptors: sEducable Mentally Handicapped/ *Regular Class
Placement/ Excepticnal Child Education/ Handicapped Children/
Mentally Handicapped/ Elementarv Secondary Education/ Program
Evaluat1on/ Guidelines

Mental Retardation: 14;

*Program Evaluation/ Preschoal

Child Welfare; 55: 3; 216-220  Mar .

(WP |



I1. RESUMES FROM RESOURCES IN EDICATION

SAPLE RESUME:

| EUSO7690 95 TNOO4S04 .<
-
ERIC Docunent Nunber The Effects of a Schools Without Failure Program Upon Title

(ED#) “lassroom-Interaction Patterns, Pupil Achievement and Teacher,
“Pupil and Parent Attitudes (Summary Report of First Year of

Program), ‘ ‘
AUthor(s]“"‘"'"----------Masters. James R.; Laverty, Grace E,
' ‘ ‘ Pennsylvania State Dept. of Education, Harrisburg., ‘ : : -
SDSHSOPfHG Agency: gg;ional Center fo~ Educational ReSEarcn;......sponsoring AgeHCY';“‘
and Development (DHEW/OE), Washington, D.C. ‘ . L
Bureau ‘ug.: \an-z-c-ém g ‘ {Agency responsible for
Grant No.: OEG=3~72-0051 ~ [initiating, funding, and
Date Published and__.Publ. Date: Feb 74 Note: 25p.: For related documents, see ‘managi‘ng‘the‘ Tesearch = ¢
™ 004 495-503 ‘ - .

Pagination EDRS Price WF-$0.76  HC-$1.58 PLUS POSTAGE o project.)
o Descriptors: Acacemic . Achievement/ Acaceric - faiiure/ S
- EDRS Price (Price through Benavior Change/ Classroom Onservation Teehniques/ Cemparative Descriptors

. i ision Maki i iscipline/ - :
ERIC Document Reproduct1on Analysis/ Decision Making Skills/ Discipline/ Elementary

Education/ , Elementary Schoo! Students/ ‘Humanistic Education/ ‘(SUbJeCt index terns

Service, Order by ED#, ~ Ingervice Teacher Education/ Parent Atlituges/ “*Progran ‘selected from the Thesaurus .-
"MF'" means microfiche. Evaluation/ «School Attitudes/ sStugent Attitudes/ Studant  of ERIC Descriptors" a '
: Teacher Relationship/ *Teacher Attitudes/ Teacher Educat ion/ ‘

"warn
HC means hard copy. Tests ; e con“t‘rol‘lgd vocabulary.)
then listed "not available identifiens: Glasser (Willian); Mew Castle Pennsvlvaﬂia} DT |
from EDRS’" other sources Schoo! District/ #Schools Without Failyre o ~~—Identifiers ‘

. This document summarizes an evaiuation of William Glasser's Tigd Bt g
are cited above') Schools Without Failure (SWF) program carrieg out. guring the (Idcnt?fylng_terms‘HOt

o program's first year Of operation in the New Castle, Pa. found ln'the‘ThesaUTUS of ‘
School District. Ten elementary schools were paired on the | - ERIC Descriptors;)

basis of size, sociceconomic status, and pupils' past
achisvement, One school of each pair was rancomly assigned to
begin teacher training and implementation of Swe: the other | - LAbstract
school of each pair becawe a control school, Pre- and
nosttesting was used to assess pupil achievement and attiludes
towars self, school, and others and teacher and parent
attitudes toward edurational issues, Instructional session and
SKF schoe! classroom meeting interactions were measured Dy the
Expanded Category System and the Reciprocal Category System.
Results indicated that the program had its major impact on
teachers. Little difference existed 1n the achievemen: of
pupils in SWF and control schocls. Sone positive changes in
SWF school primary pupil attitudes toward being in schoo! and

- toward doing difficult school xork were found. Also, positive
changes occurred in SWF School interuediate punii atiitudes
toward tne importance of coing assiganents and learning. In
SWF schouls the number of pupils referred to principals for ’}
disciplinary reasons was reduced. [Authur;RC) .

‘

o]

-Abstractor
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CEDI2TAG ECOS097d

Mainstreaming Training Systems, Materials, and Resources. A

Working List. Third Edltlon.
Peterson, Reece L.
Minnesota  Univ.,

Inst./Special Education.
Publ. Date: Aug .76 Note: 28p.

EDRS Price MF-$0.83 HC-$2.06 Plus Postage. -

Descriptors:  Exceptional = Child’ Education/ *Handncapped
Children/ sInstitutes (Training Programs)/ +Instructional
Materials/ +legular ([lass Placement,” *Resource Centers/
Resource Guides '

Provided s a warking

- materials, and resources on mainstreaming identified by the

Minaeapolis. Leadership

Leadership Training Institute/Special Education. Each one-page

entry usually includes such information as purpose, a brief
description, contact person{s), address and phonz nymber,. and
an additional description, Covered are resounces with the
following titles: “All Together Now--Presentations from the
CEC (Council for Exceptional Children) Invisible College on
Mainstreaming"; *Competencies for Teaching=-Teachar Education,
Individual Instruction, Classroom Instruction, and Therapeutic

Instruction"; "Computer Assisted Renesal Education (CARE)*:
*Council  for  Exceptional Children Information Center®:
"Directory of . Training Materials from the (Center for

Irnovation in  Teaching - the Handicapped": “Exceptional
Teaching: Fundamentals, fperations, Resources, Environment
(FORE)"; *The Handicapped Child in the Regula~ Classroom';
"Individualized Learning Materials (ILM) for Teachers,
Supervisors, Principals, . and Centra! Staff®; "Leadership
Training Institute/Special Egucation*; “Learning Jpportunities
for  Teachers*; "Let's Series Modyles Preparing Regular
Educators for Mainstreaming (PREM)*; “The Lexington Teacher
Training Project": "National Center for Educational Media and

Materials for the Handicapped"; "National Instructional
Materials [nformatiun System (NIMIS)*; “The Preparation of
Regular (Classroom Teachers to Work with Students with Special
Learning  Problems=-A  Presepvice Training Project; “The.
Principals Training - Program (PTP); Public Law 094-142";
"Special Education Administration Simylation in Monroe City
(SEASIM)":  *Special Education Administrators Simulation
(SEASIM) . for  Rural/Sparsely  Populated Areas“; "Special
Education Administrators Training Project (SZATP)*: “The

Teacher Training Program (TTP)*; and "Upset in Polymer=-An
Experience in Mainstreaming'. (58)

E0127745 EC080973 - %
Mainstreaming: A Working Biblicgraphy. Secand Edition,
Peterson, Reece L.
Minnesota  Univ,,

Inst./Special Education.
Publ. Date: Aug 76 Note: 35p,

‘ anRS Price MF-50.83 HC-$2.06 Plus Postage.

I{\V(:;criptors. lBIbllOQPEDhIES/ Elementary Secondary Education

Minneapolis. Leadership

Training

‘ ‘ . impaired,
list of 23 training systems,

Training a
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RS

/ Exceptional Child Education/ *Handicapped Children/'t?w lar

Class Placement

Presented
children with over 500
alphabetical order

citations. Entries are
by author and usually include such
information ~as title, source, publication date. and page
numbers. Also provided is an index which lists authors
included . in the bibliography under the following topics:
administration, art, attitudes/behavior/social acceptance/azh=
ievement,
later, dated
elementary, emotionally disturbed/behavior probiems, hearing
labeis/labeling, learning disability, literature,
mentally retarded, rparents, physical education, physically
handicapped, placement/¢!ass
instruction, policy/laws/courts, preschool,  project
reports/models, resource rooms, secondary, social studies,
speech handicapped, teacher associations/unions,
mentally retarded, training systems/models. vnsually impaired,
and vocatlonal (58)

aackground/history/general, dated March 1976 and
1968 and earlier, efficacy of placement, .

is a bibliography on mainstreaming of handicapned . -
listed in

. management/individualized -

trainable

-
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-ED127271  SP010303
Mainstreaning: Helping Teachers Meet the Challenge.
Natiomal Advisory Council on Education Professions
- Development, Washington, D.C.
. Publ. Date: 76 Note: 39p, ‘

- Available from: National Advisory Council "an Education
- Professions Development, Suite 306, 1111 20th Street N.W.,
Kashington, D.C. 20036 (Single copy fre2l

EDRS Price MF-$0.83 H(C-$2.06 Plus Postage.

Descriptors: Academically Handicapped/ Educadle Mentally
Elementary  Secondary Education/ Emotionally
Disturbed Children/ *Handicapped Children/ «Inservice Teacher
Education/ Language Handicapped/ Learning Disabilities/
Wentally Handicapped/ Multiply Handicapped/ Physically
Kandicapped/ Program Deveiopment/ *Reqular Class Placement/
Spevial Ecucation/ *Special Education Teachers/ State Programs
{ Teacher Attitudes/ Teacher Certification/ +Teacher Educatiofi
/ Team Teaching

Mainstreaming is defined as the conscientious effort to
place handicapped children into the least restrictive
educational setting that is appropriate for their needs. The
primary objective of this pracess is to provide these children
with the most appropriate and effective educational
experiences that will enable them to become self-reliant
adults. This report explores: (1) how mainstreaming is
operationally defined and how widesoread it is; (2) the
implications of mainstreaming for the responsibilities and
competencies of regular classroom teachers; (3) the adequacy
of teacher preparation; and (4) the efforts toward matching

the, preparation and responsibilities of regular classroom

teqchers. These are seven chapters: (1) Introduction; (2}
Mainstreaming: Definition ang Practice; (3) Impacts of
Mainstreaming on Teachers. Roles; (4) Preparation of Teachers:
Present Status; (5) local, State, and Federal .Response; (6)
Discussion and Assessment; and (7) Recommendations. Included
is a listing of related documents, (DMT)

ED126661 - £C090728 ‘

Project FPREM: Final Report for Year |
Educators for Mainstreaming).

Haughton, Donna D.

Texas Univ., Austin, Coll, of Education,

Sponsoring Agency: Bureay of Education for tr2 Handicapped
(DHEW/OE), Washington, 0.C,

Grant No.: 007501218

Publ. Date: 76 Note: 48p,

EORS Price MF~$0.83 HC-$2.06 Plus Postage,

Descriptors: Elementary Secondary Education/ Exceptional
Child Ecucation/ rHandicapped Children/ *[nservice Teacher
. Education/ sPerfomi'ce Baseu Teacher Education/ Program
‘Descriptions/ Progran Planning/ +Regular Class Placement/

*Teacher Educa-ion/ Teachers ,
ldentifiers: sPreparing Regular Ecucators for Maxnstreamnnq/

QO act PREM ‘ o

IC

"

. (Preparing Reguiar

“Uger26i2 (Iten” Bof
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The final repor: on Prepaning Regular Educators fo
Hainstreaning mildly handicapoed children (Project” ‘PREM). '
Focuses - on “the first year's activities and outlines proposed .

objectlves for the project's second and third years. Covered - -

in an 1ntroddctory section are Project PREM's: main objective
of develop1ng and implementing a competency-based program for
both pveserv.:e and inservice teachers, the background of

educational prejraming for ‘the handicapped, the history of ©

special’ education in Texas, and Project PREM's purposes and
goals. Project activities are noted to be divided into four -
major cluster -areas (sample activities are in barentheses):
planning (seleutnon of -educators.to serve on the planning and.
development . tean); :dent1f‘cat1on of competencies and

"management - systems - {a survey of state and national plannnnq

and’ tratnlng procedures in relation to ' the mainstreaming
concept}; ~major programing activities and evaluation (the

pilot testing of the modules and delivery systems with 107
preservice and inservice ‘teachers); and administration and
organization, - Listed ~among second year objectives in each of

the major cluster areas is the identification of instruments . B

and procedures for evaluating the.field experience component,

Pians (also listed  for each cluster area) for year 3 of the.

project are . noted. to invoive the integratuon of the
competency-guided modules - and field components into existing
preparation programs. In a  final .action .on evaluation
results, modifications. are -suggests which inciude the
development of short, objective pre- and post-assessment
instruments.  Appended
objectives of 10 instrutional moduies covering such topics as. |
handiapping canaitions and individualized instruct1on- (SB) 1

6l

is an outline 'of the godls and
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ED126651 ECO30567 ‘
Teacher's Unions on Mainstreaming,
Sosnowsky, William P.; And Others
Publ. Date: yul 76 Note: 13p.

EDRS Price MF-$0.83 HC-31.67 Plus Posiage.

‘Descriptors: (Collective Bargaining/ Elementary Secondary
Education/ Exceptional Child Education/ *Handicapped Children/
*Professional Associations/ +Public Policy/ =leqular Class
Placement/ Teacher Attitudes

Identifiers: AFT/ American Federation of Taachers/ CEC/
Council for Exceptional Children/ National Education

Association/ NEA
Examined are three distinct forces--teacher Jnigns, civil

rights under law, and educational strategy--which have
converged on the issue of educating those handicappec learners
- who, with proper support resources, can be maintained in

regular graded classrooms. Briefly discussed are the American.

Federation of Teachers (AFT), the National Education

. Association (NEA), and the Council for Exceptional Children
(CEC) definitions of mainstreaming; the process of collective
bargaining; and 1975 AFT and NEA policies. Statements on
mainstreaming from CEC are inCluded and compared o collective
bargaining agreements in force in Michigan during the
1974-1975 school year and key phrases taken from AFT and NEA
mainstreaming policies. (SB)

. ED126641  EC090529

A Comparison of the Acnievements of Low Ability Elementary

Pupils in Two Models of Instruction.

Harris, Donna

Publ. Date: uJul 75 Note: 14p.; Paper presented at the
Annyal
Children (54th, Chicago, {1linois, April 4=9, 1975)

EORS Price MF-$0.8. HC-$1.67 Plus Postage.

Descriptors: +Academic Achievement/ Educational Methods/
Elementary  Education/  Exceptionar  Child  Education/
*Individualized Instruction/ Intelligence Quotient/ *Open

Education/ Performance Factors/ =Regular Class Placement/

*Slow Learners
Compared - were the effectiveness of individualized
instruction in a mainstreamed open c¢lassroom setting and
insteuction in a traditional classroom setting on  the
achievement levels of 56 low ability studests (grades 1-6).
~Two groups of s, paired for grade level and 1, were tested
after 1, 2, and 3 years of exposure to the models. There was
no significant difference in academic achievement scores of
the two.groups: however, the uxpected corresponsence batween
1Q and -achievement was found. (IM) ‘

. EDI2663B ECON526 L .
ting Children's Needs: A Field Centered Curriculum for

‘ o
[:IS\L(;treaming.

IToxt Provided by ERI

International Convention, The Council for Exceptional
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" Enos, Donald f. ‘ cLo

Pubi. Date: Apr 76 Note! 21p.; Paper presented at the
Annual International Convention, The Council for Exceptional
Children (54th, Chicago, Illinois, April 4-9, 1976)

EORS Price MF-50.83 HC-31.67 Plus Postage.

Descriptors: *Curriculum Evaluation/ Demonsiration Projects/
Exceptional ~ Child 'Education/ +Field Trips/ +Gifted/
*Handicapped Children/ sNodels/ -Outdoor Education/ Program.
Effectiveness/ ~Reqular Ciass Placement/ Secondary Education

Evaluated were - the effects of a curriculum model comoining -
mainstreaming and field-centered - educational experiences on
201 handicapped, nosmal, or gifted high school students (13-17
years old). The mode!, studied over a 4-year period, was based
on the importance of relating classroom activities to the
reality of society and the advantages of comdining
field-centered education with mainstreaming. The Ss inc!uced
emotionally handicapped. mentally retarded, legally blind..
normal, talented, and gifted students from welfare to high
middle class income families; and represented black, Chicano. ;
Asian, white, and Native American ethnic groups. The program
included a B-to B-week instructional phase followed by a 2=to
J-week = field trip ' to ' selected- localities. Pre-and
postassessments were administered to the Ss each. year, and in . -
1874 ‘and 1975 were compared - to control groups. Results
suggested "that increased performance - in the cognitive,
affective, and pSychomotor domains was related to use of the
field-centereg model. (Also included are a description of the.
Curriculum model, assessment results in tabulated form, and’
selected quotations and drawings by students.) (IM)

n
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- Mainstreaming and Its Effects on the Delivery of Services to
the Handicapped: Tre Speech, Language and Hearing Special
Educator, |
_ Blanchard, Marjorie; Nober, E. Harris

Publ, Date! Apr 76 Note: 21p.; Paper presented at the
Annual International Convention, The Council fon Exceptional
Children {54th, Chicago, !l1linois, April 4=8, 1973)

“EDRS Price MF-$0.83 HC=$1,67 Plus Postage,

Descriptors: sAurally Handicapped/ Child Advocacy/ Delivery
Systems/ +Educational Trends/ Equal Education/ Exceptional
Child Research/ Hearing Therapists/ Individualized Instruction
[  Questionnaires/ *Reguiar Class Placement/ ¢Speech

Handicapped/ Speech Therapvsts' +State Legislation/ State

. Surveys/ #Therapists
~ ldentifiers: Indlvxdual\zed Edycational
*Massachusetts Special Education Law Chapter 766
‘A survey questionnaire was “distributed to 211 speech and
hearing clinicians to assess the changes in the special
education process resulting from Massachusatts Special
Education Law--Chapter 766, which calls for mainstream reform
in the form of individually planned educational programs which
involve parents in the educational planning process.
Information was gathered in the following. areas: general
demographic variables (Such as clinician's work experience,
level .of training, and changes in current and pra-Chapter 766
caseload population); attitudes comparing the pre-766 and
current importance of 35 specific competencies in such skill
areas as identification, evaluation, and therapy; changes in
types of professional programs and activitis in which
clinicians are currently involved as corpared to pre~766; and
changes in clinicians' caseload profile subsequent to
implementation of Chapter 766. Among survey results were that

Programs/

speech and hearing clinicians described a wid2 spectrum of.

increased services; that caseload profile changes were notable
toward the more organic and central nervous System. type
problems; and that clinicians needed more experience in
working with the younger ages. (Tables presenting statistival
data are provided.) (SB)

£01256414  [R00373!

Indivigualizing Instruction.

Charles, C. M,

Publ. Date: 76 Note: 238p.

pvailaple feom: The C.V. Mosby Company, Publishers, 3301
Washington  Boulevard,  St.  louis,  Missouri 63103
(158N-0-8016-0967-4; $7.75)
" Document Not Available from EDRS.
- Descriptors: *Classroom- Techniques/ Diagnostic Teaching’
q‘Human\sw/ tHumanistic Education/ *Individualized Instruction/

- Learning Laboratories/. dpen Educaenon/ Regular Class Placement

/ , Textbooks
[:[<\y(:e initial chapters of this textoook on individualizing
ruction address the issues of humanism in aducation and

User2612 (Iten - 13.0f

§1) Date:2jan? |

self development throuqh - personalized appnoacheé |
instruction,
instruction accommodates differences in educational needs and
learning styles, later chapters: consider in detail! (11
diagnostic= prescrlptlve teaching; (2) modularized instructian:
(3) open experience learning: (4) learning centers: and (5)
informal  basic  programs. SpECIflc ‘commercially produced
individualized instruction.programs are discussed. Concluting
chapters discuss mainstreaming and the goals of the classroom

teacher, (EMH)
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Operation Mainstream (Training Teachers to Teach Handncapped 3
Students). A Practicum, ‘

Harris, Petra

Nova Univ., Fort Lauderdale, Fla

Pub!, Date: May 76 Note: 198p.; Practicum, Nova Jntver51ty

* EDRS Price MF-$0.83 HC-$10,03 Plus Postage. . ‘

Descriptors: *Educable. Mentally Handicapped/ El=mentary B
Secondary Educatlon/ *Emotionally Disturbed/ Exceptional Child
Education/  *Inservice . Teacher = Education/ . #Learning
Disabilities/ Practicums/ *Program DQSCFIDtIOHS/ 'Regular“
Class Placement/ Resource Teachers

Descrnbed as part of a doctoral pract1cum are a summer staff

development - program, ~ inservice activities, - and - the:
resource/consultation - teacher. .approach to enable  the
mainstreaming . of educable mentally:  handicapped.

emotionally/socially maladjusted, —and = learning disabled‘f

children, After an ‘introduction, research is reviewed on -

spacial  education = placement, alternative - programs.
1ndnvndual1zatuon of instruction, training reguiar teachers to
teach handicapped children, and training. noncategorical

- special education teachers. Aspects of executing the practicum

such as assessing needs, planning the workshops. and training . -
the teachers are discussed, It is reported that responses of -
participating teachers and parents of children in the program
are reported to have been highly positive and that most of the
practicum objectives were met, Reasons for the practicum's
success are given  as - including. staff development, the
diversity of supplementary learning materials made available.
and intra~staff communication.. Among.recommendations are that
additional resezrch is needed on teacher inservice training as
related to mainstreaming and individualized instructional and
teaching style. Appendixes include: 2 needs assessment
checklist, a precedural . timetable, and  a list of
characteristics of teachens in the practicum. (DB)

to. ¥
Following a dlscu5510n of how individualized -
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. A Procedural Manual for the Cooperstosn Model: A Project to -

Serve Prieschool Children with Special Needs.
Opportunities for Otsego, Inc.,Cooperstown, N.Y,
Sponsoring Agency: Office of Child Development

Washington, 0.C.

.Grant No.: H-2055 ‘ o
Publ. Date: 76 Note: 123p.; Developed by .ead Start in

Otsego County
EORS Price MF~$0.83 HC-$6.01 Plus Postage.

Descriptors: Child Advocacy/ Delivery Systems/.Demonstration

(DHEW) ,

Projects/ Exceptional Child Education/ *Handicapped Childpren/

Preschool Education/ sProgram Descriptions/ Ragular Class
Placement/ +Resource Centers/ *Resource Teachers/ Rural
Education/ ¢Video Tape Recordings

Identifiers: New York (Cooperstown)/ +Project Haad Stant

The manual provides information on procedunes==the videotape
recording procedure (VTR), the mobile resource .center (MRC),
ard the child services specialist (CSS)--developed and used in
the Cooperstown (New York) Head Start Program, a 3-year
experimental project for developing ways to deliver sepvices
to rurdl area preschool children with special naeds. Covered
in Part 1 “are the reasons (such as geographical restriction
and lack of public awareness) for the unavailability of
specialized services for special needs children and the Key
Office of Chilg Development (0CD) policy Fez ures (such as the
requirement that programs provide the handicappad child with
learning and playing experiences with ronhandicapped children)
regarding services for handicapped children in Head Start.
Part 2 begins with an overview of the Cooperstown Experimental
Project and the case study of a 5 1;/2-year<gld cerebral
palsied child served by the project, Detailed in the remainder
of the document are the step~by-step procedures for
implementing the project's three major components (VIR, MRC,
and CS5), It is noted that the VIR serves as an observation
tool for looking at a child's benavior, assessing needs, and
leading to a follow-up prescription for the individual child's
program; that the MRC is used as a center were children
participate in a half-day educational and socialization

program. in an integrated setting; and that the CSS is a )

special staff member with general - child development
background, trzining, and experience who works directly with
the child, his family, Head Start staff, ang the community.
Appendixes and exhibits include a Iisting of OCD experimental
Head Start projects for handicapped children, a. list of
stimulus materials which can be used. for the VTR procedure,
and job  descriptions and responsibilities of vanious project
staff positions. (S8) ‘ ‘
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~Investigation - ‘of the Relationships: Setwaen -Academic
tghievgment
mc‘yinq‘oisabilities. :

e ICK, Cheery s Houe ¢, Ernest
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- for this population. (DB}
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for preschool programing. ) (Author/$8)

and °Self-Concept in ‘Children with Specific

11

Publ. Date: Apr 75 Note: 21p.; Paper presented at the
Annual- International Convention, The Council for Exceptional
Children (54th, Chicago, Illinois, April 4-9, 1976)

EDRS Price MF-50.83 HC-81.67 Plus Postage. B

Descriptors: sAcademic Achievement/ Elementary Secondary
Education/ Exceptional Child Research/ *learning Disabilities/ =
Regular Class Piacement/ sResource Teachers/ *Self Concept/
#Special Classes

Investigated was the relationship between . academic
achievement and self concept with a -total of 37 learning

~ disabled (LD} cnildren (between the ages of 8 and 14 years) of

whom 19 were enrolled in self contained special classes and 18
were receiving servicas from resource. teachers, Ss .were
administered the' Primary Self Concept Inventory and: the Wide

~ Range Achievement Test. Results indicated that LD cfildren in -

the two settings did not differ in academic achievement or
self concept and that there was little correlation betwaen
acadenic achievenent and self concept as measured in the study

£D125203 EC090437 -

Results of a Follow-Up Sociometric Research Study and
Summary of Longitudinal and Cross Sectional Data on Hearing
Impaired Children Enrolled in Regular Classrooms, B

Kennedy, Patricia; And Others o ‘

Publ. Date: Apr 76  Note: 22p.: Paper presented at the
Annual International Convention. The Council for Exceptional
Children (54th, Chicago, I11inois, April 4=9, 1976)

EDRS Price MF-50.83 HC-31.67 Flus Postage. ‘ L
Descriptors: +Aurally Handicapped/ Elementary Education/
Exceptional Child Reséarch/ Followup Studies/ Longitudinal

Studies/ sPeer Acceptance/ *Regular Class Placement/ rSelf
Concept - E ‘ S

The peer acceptance and self perceived. Status of 16
elementary grade students with moderate, severe. and profound
hearing impairments. "enrolled -~ in pegular public school

. Classrooms were examined. Eleven S5 comprised a longitudinal

sample and were in the fourth, fifth, ang sixth grade at the
time of the follow-up study: five 5s were in first grade.
Three  sociometric  tests. were administered to | the
studied and first grade hearing ‘impaired
Children and -their classmates to assess both peer acceptance
and . self-perceived status. Results indicated that these
hearing impaired children were as accepted as theip normally
hearingpeersi™ However, - the First grade S5 with ‘impaired
hearing scored higher than the .longitudinal group on all
measures. A1l of the Ss were perceptive of their own social
(Included is a summary of cross sectional and
Iéngitudinal ~data, - a teacher questionnaire. and.implications

o
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The "Special

Myers, James K.
~ Publ. Dater Apr 76 Note! 27p.;
~Annual. International Convention, The Council o~ Exceptional
Children (54th, Chicago, I1linois, April 4-9, 1975)
'EDRS Prize M#=30,83 HC-$2.06 Plus Postage.
Descriptors:  wAcademic . Achievemenl, *Educable Mentatty
Handicapped/ ¢lementary Education/ Excentional Child Research/
“Intelligence  Differences/ Longitudinal Studias/ Mentally
-Handitapped/ +Program Effectiveness/ Reqular Class Placement,
*Selt Congept/ . *Social Ad;ustment/ Special Classes/ cpec1al
Schools
The effectiveness of the sneCtat school, special class, and
regular class -in the education cf low 10 {49 to 70) and high
10 (71 to 85) educable mentally retarded pupils (n=120) (al)
between the ages of 7 and 12 vyears) was investigated,
Effectiveness was determined by academic achiavement, self
concept, and social adjustment within school settings and
social adjustment in community settings aver 2 years. The Wide
~Range Achievemcat Test, the Piers Harris Self Concept Scale,
and an -investigator adapted sociomelric test were used to

assess these factors. Three  randonly selected groups of 30 .

pupils  from each group (special school, special ¢lass, and
negular class) in the school and 10 pupils from 2ach group in
the: community were studied. Results indicated that there were
no: significant differences among total groups with the three
administrative -settings in reading, spelling, o arithmetic;
that there were significant differences on some measures of
.academiC achievement when groups were drvided in terms of high
and low [0Q; that there were no significant diffarences found
in self concept among total groups ot high 1Q groups: that
. both  total groups of pupils and iow 1Q pupils were
‘significantly better adjusted socially in the special school
.-and specisl class thu in the regular class; and there were no
significant differences in the social adjustment of high IQ
pupiis among the three' administrative groups. (Author/5B)

ED125189 £C090392 ‘

The Effects of a Teacher Consultant Nodel on Learning
Disabled Children,

Bagley, Michael T.! Larsen, Stepnen .

Publ. Datet Apr 76 Note: 15p.; Paper presented at the
Annual International Convention, The Council fo» Exceptional
Children (54th, Chicago, 11linois, April 49, 1976); For &
related document, see EC 090 391

EDRS Price MF-30.83 HC-$1.67 Plus Postage.
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Disabilities/ Regular Class Placement/ Remedial Instruction/

pgcnurce {enters/ sSpecial
t[:[<\y(:1ers/ Student Evaluation/ *Teaching Methods

e - study vas corducted to determtne the acacemtc and
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. behavioral growth of 50 learning disabled stddehts‘tth grades .
‘ . 2+5] who participated in a teacher-consultant program for: 1.
Day Scnool Placement of High Io and Low IO EMR :

year. As part of the program, the consultant provided remedial
instruction, - visited the regular teachers to monitor and
evaluate the work of speC1al students, shared materials, and
offered  instructional techniques. Predictive levels of

~achievement - for- the 50 Ss were obtained through historical

regresston procedures, and the predicted acntevement scores
were ' compared to actual. achievement scores. §s' achievement
gains were well beyond the predicted grade equivalents. for
each of the academic skill arcas as measured Dy the Scientific
Research  Associates ~Achievement . Test. Results for- the
affective area, although significant, were not as positive as
results from the achievement area, (SB) ‘

Collecting
Al'ternative.

Wiener, William K.; RudtStll Marie §.

Pibl., wite: 76  Note! 30p.: Paper presenied at the Annual .
Meeting . f the Midwestern AS“OC\atlon of Benthor Analysts‘
{Chicago, 11linois, 1976) .

EDRS Prize MF-50.83 HC=82.0¢ Plus Postage,

Descriptors. Administrator - Attitudes/ ‘' *Change Stratrgtes/
Educational Innovation/ Elementary Secondary Education/
Techniques/ ~ Parent  Attitudes/ - »Program’
Descriptions/ sRegular Class Placement/ »School Surveys/'
Special  Education/. Tables (Data)/ Teacner* Administrator
Relationship/ Teacher Attitudes

This paper argues that implementing recent Federal and state
mandates requiring the placement of special students in "the
least restrictive educational alternptive" necessitates the
collection of baseline data on the existing. organizational
status of atfected schools, the current level of teachen
preparedness, and community receptivily toward the proposed
thange. The authors describe in detail five ~research
instruments trat are appropriate for gathering such baseline
Gata and discuss the way these instruments were used to
prepare for the ma'istreaming of exceptional ¢‘udents at
Signal Run Elementary School in "North Caralina. The
instruments ysed in the Signal Run project included Feitler's
Profile of a School=~Form T, Blumberg and Amidon's Teacher
Perception of Principal Behavior. instrument, Schutz's val=Ed
instrument, a Resource Room Questionnaire developed by the
authors, and wiener and Blumberg's: Parent-School Community
Questionnaire, The appendix summarizes data gathered through
the use of these instruments during the Signal Run project.
(JG)

Baseline . Data for the Least Restrtctite,

69
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~Mainstreaming: Origins and melicafions.
“Reynolds, Maynard C., Ed, ‘

Council - for Exceptional Children, Reston, Va.; Minnesota -

Univ,, Mirneapolis, Leadership Training  Inst./Special

Sponsoring AgenCy. Bureau of Education for the Hanuxcapped
‘DHEW/OE) wasiington, 0.C.

Publ, Date: 76
Pro;ects Conference sponsored by . The Leadersnip Training
Institute/Special Education, Un\vers1ty of Mimnesota (July
1975)
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Dascriptors: Conference Reports/ Court Cases/ Educational

Kpeds/ Educational Philosopny/ Educational Trends/ Elementary

Secondary Education/ Ethics/ Exceptional Child Education/
*Handicapped Children/ #Indivigualized Insteuction/ ~Paollc
Policy/ «Reqular Class Placement/ +Teacher Education

Presented are papers and responses given at the July 1975
Jeans' Projects Conference on the origins ang implications fos
persunnel training of trends in mainstreaming handicapped
children, A paper by E. Martin, director of ihe Bureau of
Education for the Handicappeo, identifics problems such as the
need - for more training of reguiar teachers, Included i the
naper given at Session | by 7. Gilhool titled “Changing Public
Folicies=-Roots and Forces' which reviews the imlications of
recent  court cases. Responses to the Gilnool pager are by G,
Clitford, D, [artie, J. Frein, L, Brinegar, and R. Egbert, The
main. paper of Session Il s titled “Consequences for
Instruction=-the State of the Art of Individualizing® by R.
Srow with responses by H. Klausmeier, A, Hilliard, and C.
Melsqeter. *Ethics, Umbrage, and the A 8 C 03" by R. Cromwel!
is  the main paper of Session Il and focuses on the
development of valid diagnestic constructs. Responses are by
D. Corrigan, R, Johnson, and R, Jones. Alsy incjuded ane an
Bertness titled "Progressive Inglusion-=the
Mainstrean Movement in  Tucema" and a reaction dy M. Scriven
titied "Some Issyes in the Lngic ang Ethics of Mainstreaming'.
(08}
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Effects of a Mediated Tra\n1ng Counse on Teachers and
- Shuiants in Mainstreaming Programs.

h@w. Stantey H.L.; And Others

Far West Lab, for Educational Research and Development, San
Francisco, Calif, ‘ _
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- significant gains in tutoring skili-

sr)~b5zé1203;n77 S

EORS Price MF~50.83 4C-$2.06 Plug Fostacs, | e
- Descriptors: Academic Achievement/ 4;*itudes/ Elemnntarv

‘ Educatxon/ Exceptional “Child Research/ »Inservice Teagner
© Education/

‘wiearning  Disabilities/ eMathematics/ Prognam
Effectiveness/ +Regular C(lass Placement/ Teacher Evaluation/

- *Tutoring/ «Underachievers

Thirty-eight teachers and 96 low achxevun, students from 10
glementary  schools “were involved in- a study d»s.qned to
evaluate - the ¢ffects of an inservige 'r*in\nq course.
*Tutoring  in Matnematlcs", on teachers .r " mainctreaming
settings. Course effecls were defined in terms of specific
tutoring skills and teacher a:tituges about working with
mainstreamed students, Changes in Student math achievement and
toward math . were also examined, Experimental
teachers took the G-week course while control teachers .
received no training, A videotape of a tutoring session was -
taken before and after trzining. Three of tho ning tutoring
skills (specific verbal praise. negative comments, and teacher
declarations) reached statistical sigr ficance at posttest for
the experimental teachers; control ‘eachars diti not exhibit
Siytilicant qaing were
also achievdd on the total attitude scate and two attitude
subscales for experimental teachers  only. Pre-post math
attitude and math achievement scores were collected for the
Students. Stucents of experimental teacherds showed Significant

“gains in total math achi ‘evement  particularly in addition,

subtraction, and multiplication subscales, whereas students of
control teathers did not exhibit similar gains. Dats on
Student attitude toward math indicated no signi€icant increase
or decrense for both student samp'es. (Autho.’SB)
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Postscript

The Educational Resources Information Center/Early ChlldhOOd Educatlon Clear1nghouse (ERIC/ECE)

is one of a system of 16 clearinghouses sponsored by. the National Institute of Education to pro-

~ vide infornation about current research and developments in the field of education, The clearing-
houses, each focusing on a specific area of education (such as early childheod, teacher education,
language§ and linguistics), are located at universities and institutions thrnughout the Unlted
States,

Each clearinghouse staff searches systematically to acquire current, significant docunents rele-

vant to education, These research studies, speeches, conference proceedmgs, curriculun guldes
and other publications are abstracted, 1ndexed and published in Resources in Education (RIE), a

- monthly journal. RIE is available at libraries, or mey be ordered from the Superlntendent of
MMmmU°GmmmﬂmMmMMeMWWmDC2M2 \

Another ERIC pubhcatmn is Current Index to Journals in Educatlon (CLJE), a monthly guide to~
periodical literature which cites articles in more than 700 journals and magazines in the field
of education, Articles are indexed hy subject, author, and journal contents. . CIJE is available
atwmwsMWmemmﬁMMMMMMWmMQMWﬂMWQMHMHWZ

The Early Childhood Education Clearinghouse (ERIC/ECE) dlstrlbutes a quarterly newsletter whlch
reports on new prograns and publications and RIE documents of special interest, For a conplete
list of ERIC/ECE publications, or if you would like to subscribe to the Newsletter, write: ERIC
m%nmmmd&ﬂymﬂ%demmmnUmwmnyﬁlnmmsSMWmt%mwwmmAwme
Urbana, Illinois 61801. \
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]Mﬂ@MMEWWWMnmem%MwwwMﬁMwwwmMMHHNMde
the orlgmal or microfiche (Mf) Wthh is tranSparent filn card contammg up to 98 pages of text,

| Document prJCes given in Resources in Educatlon (RIE) are subJect to change
schedule is provided below. \ - o

‘Mm%mhmﬁmmwm%WMMﬂmmwwmhM&%wm&
pound (one pound is approximately 60 microficiie or 100 hard copy pages); 10¢ per pound increment over

first pound, (First class or air mail postage is available at additional cost,) Send order and

check to:

HOW TO ORDER ERIC DOCUMENTS

)
i

B
:

Microfiche (MF)

Number Fiche Each ED #

1 to 5 LI I B A I‘O LN N R O D I I N ; L}

6 [ 20N DY I S N N RN R R RN B DENN N B B | !‘f .

7‘ L R R O 2 I e D R D D I I B

-
-
-

8” L O I I I B B B I LA

Each additional microfiche . ... ..\ v, .

Paper Copy (HC)

Number Pages Each ED g

l to 25 ; l‘llu ’ u‘u‘c;n "o o‘o”o )

26 t0‘50 ) ;.u () ;‘a (I T I A R Y ; =
S0 3450
v 48T

SLE075 v v v e et e e e
76 to 100 [ I DU R D D D R R R R R R ) l‘. LI I B )

Each additional 25 pages v v v v v v o h v ua

Price

| ;‘o $‘383

L0
LIS

coo 183

RN (74

Price

o 167

oo 2,06

. L3

*otal price should be rounded to nearest cent,

LRI Document Reproduction Service

Computer Microfiln International

P.0, Box 190
Arlington, VA 22210

The‘current prlce

25¢ for first
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"THE'ERICCLEARIINCHOUSES

" CARBER EDUCATION

‘y“;Lenter for Vocational Educatlon
. Ohio State University

1960 Kenny Road
o ‘Columbus Ohio 43210
O (614) 486-3655

 COUNSELING AND PERSONNEL SERVICES

'TmmmmWﬁmmmn

School of Education Bu11d1ng

" Roon 2108, East Univ. § South Univ;j

Ann Arbor, Michigan 48104
(315) 7ed-9492 -

. *EARLY CHILDHOOD EDUCATION
University of Illinois -

805 West Pennsylvania Avenue

Urbana, Illinois 61801
(217) 333-1386

EDUCATIONAL MANAGEMENT
~ University of Oregon

 Eugene, Oregon 97403
. (503) 686 5043

‘HANDICAPPED AND GIFTED: CHILDREN
~ The Council for Exceptional Children
- 1920 Association Drive -
~ Reston, Virginia 22091

B (703) 620-3660

‘HIGHER ELLCATION

~ Vashington, D.C. 200%
L (202) 296- 2597

- Syracuse, New York 13210

Center for Applied Linguisticsj |

George Wash1ngton Un1ver51ty
1 Dupont Circle, Suite 630

INFORMATION RESOURCES‘ |
Syracuse University
Schoel of Education-

(315) 423-3640

JUNIOR COLLEGES -,

University of California =

96 Powell Library Building =

Los Angeles, California 90024 .
(213) 825-3031 |

LANGUAGES AND LINGUISTICS

1611 North Kent Street

‘MnmmthgMeZHw\‘

| (703) 528-4312

READING AND COMAUNTCATION SKILLS

1111 Kenyon Road )
‘ Urbana I1linois 61801 o

(217) 328-3670

‘RURAL EDUCATION AND SMALL SCHOOLS
New Mexico State Univérsity, Box 3AP

las Cruces, New Mexico 88003
(505) 646-2623

- SCIENCE, MATHENATICS, AND
- ENVIRONMENTAL EDUCATION -
Ohio State Un1vers1ty |
- 1200 Chambers Road, Th1rd Floor
- Columbus 0h10 43212

(614) 422 67]7

 SOCIAL STUDIES/SOCIAL SCIENCE A

EDUCATTON -

) 855 Broadway |
" Boulder, Colorado 80302
5 (303) 492 8434

C TEACHER EDUCATION

1 Dupont Circle N, W‘ Su1te 66 ; o

Washington, D.C." 20036

(202) 293 7280

- TFSTS MEASUREMENT AND EVALUATION |
) Educatlenal Testing Setvice

g‘Prlnceton, New Jersey 08540
B (609) 921 9000, Ext 2176

URBAY EDUCATION

- Teachers College
© Box 40
Colunbia University -
- New York, New York - 10027
7 (212) 678-3438:

 *ERIC/ECE is re5p0n51b1e for research documents on the soc1a1 psychologlcal physical, educatmnal and
tmadwﬂ@mmofmﬂhmfmmwemwnﬂpumdmmuhmewﬂwwme@ylﬂ Theoretical and -
practlcal issues related to staff developnent, administration, curriculum, and parent/community factors affect-‘

»mmmmmmMMMmumwmnuMwMﬂMwdedmmMm‘
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